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1. Research Background
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Task-based Language Teaching/TBLT:
� TBLT as a branch/recent development of CLT 

(Communicative Language Teaching);
� CLT: strong versus weak (role of grammar) --- Task-based 

and Task-supported

What is a task?  A task (Ellis 2003: 9)
� Is a workplan

� Involves a primary focus on meaning

� Involves real-world processes of language use

� Can involve any of the four language skills

� Engages cognitive processes

� Has a clearly defined communicative outcome



1. Research Background
� TBLT: a debated area – confusions, challenges, 

opportunities

� In China: Curricular shifts from CLT to TBLT in the late 90s

Teachers meet lots of constraints: conceptual/societal-
institutional/classroom level…

� Contextual flexibility? Adopt or adapt? 

(Ellis 2009, Butler 2011, Littlewood 2007)
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1. Research Background
� Existing studies into classrooms in China: 

1. Mostly unsuccessful cases reporting the same problems / 
experimental studies

2. Empirical studies mostly in Hong Kong, Guangdong…

(Carless 2002-2004, 2007-2009, Deng & Carless 2009, 2010, 

Chen 2011)
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How can I do my research 
differently?
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2. Research Design
The Case School in Hangzhou, Zhejiang

� Private, secondary boarding school

� Institutional autonomy: textbook, exam/assessment, 
small class size ( approx. 25)

� Communicative approaches since mid 80s – COFLE 
(cultural-oriented foreign language education)
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2. Research Design / Methodology: 
The Case Study
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2. Methodology:
Data Set Summary
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3. Methodology:
Adapted COLT Observation Scheme

� Part A in COLT: Communication Orientation of Language 
Teaching, (Spada and Flohlich (1995)

� Littlewood’s (2004) Continuum of Communicativeness
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3. Methodology: 
Observational Data
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4. Main Findings from Statistical Data:
Percentages of Time Spent on Types of 

Classroom Organisation (40mins=100%)
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4. Main Findings from Statistical Data:
Percentages of Time Spent on Types of Classroom 

Activities (40mins=100%)
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� ‘No L1’ rule from beginners

� A variety of communicative activities (in class/weekly)

� Formative assessment combined with summative 
examinations

� More communicative P-P-P combined with TBLT

4. Main Findings from Qualitative Data:
Teaching Methods/Resources in COFLE

NO CHINESE
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4. Main Findings from Qualitative Data:
Teachers’ knowledge of TBLT
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4. Main Findings from Qualitative Data:
Teachers’ knowledge of TBLT

� Major concerns:

� How to manage input in a task?

� How to make sure all language points in the 
textbook are covered?

Textbook-based, ‘P-P-P’ teaching approach

Insufficient knowledge and Lack of examples 
and resources in task implementation
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Lesson Example 
Well-planned tasks delivered in a P-P-P procedure
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Lesson Example
Well-planned tasks delivered in a P-P-P procedure
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� A pre-dominance of teacher-fronted teaching;

� Teacher’s strategic use of contextualised input: – pre-task 
or the 1st ‘P’?

� stories/problematised situations 

� pictorial representations to build semantic 
networks/lexical sets

� The absence of task planning/ implementation phase  –
teacher’s knowledge/confidence? limited teaching hrs? 
other factors?

Lesson Example
Well-planned tasks delivered in a P-P-P procedure
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5. Implications & Further Study

� Teachers’ understanding toward TBLT – effective 
adaptations: 

In-service teacher education: school-based, practice-
focused TBLT teacher coaching and training (Van den 
Branden 2006)

� From ‘P-P-P’ to TBLT – a starting point:
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� Other possible starting points:

1. Communities of learning, English-speaking 
environment (e.g., weekly activities) (Butler, 2011)

2. School-based assessment with formative purposes

� Limitations of the current research:

1. Students’ points of view?

2. Other schools?

3. Methodology - COLT

5. Implications & Further Study

23



� Butler, Y. (2011) 'The Implementation of Communicative and Task-based Language Teaching in the Asia-Pacific Region'. Annual 
Review of Applied Linguistics. 31, 36-57

� Carless, D. (2002). Implementing task-based learning with young learners. English Language Teaching Journal, 56(4), 389-396.

� Carless, D. (2003). Factors in the implementation of task-based teaching in primary schools. System, 31(4), 485-500.

� Carless, D. (2004). Issues in teachers' re-interpretation of a task-based innovation in primary schools. TESOL Quarterly, 38(4), 
639-662.

� Carless, D. (2007). The suitability of task-based approaches for secondary schools: Perspectives from Hong Kong. System, 35(4), 
595-608.

� Carless, D. (2008). Student use of the mother tongue in the task-based classroom.English Language Teaching Journal, 62(4), 
331-338.

� Carless, D. (2009). Revisiting the TBLT versus P-P-P debate: Voices from Hong Kong. Asian Journal of English Language teaching, 
19, 49-66.

� Chen, P. (2011) Task-based Teaching of English in Practise: Current Situation and Prospects. Shanghai: Shanghai Jiaotong
University Press

� Cohen, L. Manion, L. & Morrison, K. (2011) Research Methods in Education. (7th ed.) London: Routledge.

� Ellis, R. (2009) ‘Task-based Language Teaching: Sorting Out the Misunderstandings’. International Journal of Applied Linguistics. 
19 (3), 221-246

� Littlewood, W. (2004) 'The Task-based Approach: Some Questions and Suggestions'. ELT Journal. 58(4), 319-326

� Spada, N. & Frolich, M. (1995) COLT Observation Scheme: Communicative Orientation of Language Teaching Coding Conventions 
& Applications. Sydney: NCELTR Publications.

� Van den Branden, K. (2006) ‘Training Teachers: Task-based as Well?’ In Task-based Language Education: From Theory to 
Practice. ed. by  Van den Branden. Cambridge: Cambridge University Press

24


